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 Colton Hill Community School, SEN Information Report, 2016 

Meet the SEND Team 

Head Teacher – Alberto Otero 

Assistant Head for Pastoral/Inclusion – Kim Fox 

SENDCO - Yvette Saunders 

SEND Administrator – Sharon Hipgrave 

HLTA Literacy – Gaynor Jones, Literacy Intervention – Lexia  

Teaching Assistants - Melissa Wenlock, Barry Picknell, Ionut Bistricianu, Alex Wood, Aimee Cole, Victoria 

Gladman. 

EAL Manager - Sudha Dogra 

Community Mentors – Alena Bistricianu, Lea Blaskova, Edita Contofalaska, Nikola Gandasova. 
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Description of the school 

 Colton Hills Community School is a mainstream education provider. It caters for students aged 11 – 

18. Our school vision statement is ‘Learn, Grow and Achieve together’. Colton Hills Community 

School is an inner city 11-18 school with a large majority of pupils coming from a wide range of 

minority ethnic groups. The proportion of students who are eligible for free school meals is 

significantly higher than the national average and the school deprivation factor places it within the 

top quintile nationally. The prior attainment profile of students to our school is significantly below 

the national profile. Our SEND Department provides support that ensures the progression of our 

pupils regardless of their differences. Colton Hills recognises that children’s abilities and levels of 

need differ and so we aim to ‘personalise’ our approach when providing for these needs. We see 

‘parents and children as citizens’ and so we ensure that we cater for their needs in a manner that 

‘makes sense to them’. file:///C:/Users/Rafal/Downloads/mip2_family_guide_sept_20141.pdf, page 

9.  

file:///C:/Users/Rafal/Downloads/mip2_family_guide_sept_20141.pdf
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Our SEND Information Report complies with the statutory requirement laid out in the SEND Code of 

Practice 0-25 (2014) and has been written with reference to the following documents. 

 Equality Act 2010: advice for schools (DfE February 2013) 

 SEND Code of Practice 0-25 (January, 2015) 

 Schools SEN Information Report Regulations (2014) 

 Statutory Guidance on Supporting pupils at school with medical conditions (September 
2014). 

 Colton Hills Child Protection Policy(2016) 

 Keeping Children Safe in Education(2016) 

 Teachers Standards (2012) 

 Children and Families Act, (2014) 

 Making it Personal – DfE & Kids (date) 
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Definition of Special Education Needs and Disabilities SEND:  

Definition of SEND: A child or young person has Special Education Needs and Disabilities (SEND), if they have a learning difficulty or 
disability which calls for special educational provision to be made for him or her.  A child of compulsory school age or a young person 
has a learning difficulty if he or she:  
 
- Has a significantly greater difficulty in learning than the majority of others of the same age or  

- Has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same 
age in mainstream schools or mainstream post-16 institutions (SEN Code of Practice (2014, p 4).  
 
Definition of disability: Many children and young people who have SEN may also have a disability under the Equality Act 2010 – that is 

‘…a physical or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to-day 

activities.’ This definition provides a relatively low threshold and includes more children than many realise: ‘long-term’ is defined as ‘a 

year or more’ and ‘substantial’ is defined as ‘more than minor or trivial.’ (SEN Code of Practice (2014, p5) 

 
 

 

 

Types of Additional Learning Needs (ALN) 
4 new broad categories: 

 Communication and interaction (C&I): speech and language needs, ASD, Asperger’s Syndrome 

 Cognitive and Learning (C&L): slow learning needs (formally MLD, SLD, SEBD, PMLD), dyspraxia, 

dyslexia, dyscalculia 

 Social, emotional or mental health (SEMH): withdrawal, isolation, challenging, disrupting or 

disturbing  behaviour, mental health issues, anxiety, depression, self-harming, substance misuse, eating 
disorders, ADD, ADHD, attachment disorder. 

 Sensory and physical: visually impairment, hearing impairment, multisensory impairment, physical 

disability.  
Moderate and Learning Difficulties is removed from the categories. Reference to behaviour is removed, this putting 

the emphasis on the underlying needs and causes. 
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How does the school identify and assess students with Special Education Needs and Disability (SEND)? 

At Colton Hills we recognise that every professional has a role to play in effective provision and organisation of SEND in a 

whole school manner. Everyone is responsible for identifying and assisting in the organisation of the school’s resources to aid 

SEND students. Our duty of care begins with our teachers learning how to identify the students that require an added layer 

of care.  

Quality First Teaching (QFT), (appendix 1), is crucial in identifying and disseminating provision for pupils with SEND needs. 

Differentiation within the classroom is crucial in ensuring that the provision and outcomes set by outside agencies and the 

Special Education Needs and Disabilities Coordinator (SENDCO) for that child are followed to ensure progress.  All staff 

should be involved in the development of the school's SEND policy. They should be fully aware of the school's procedures for 

identification, assessment and provision for SEND.  

Students are identified through: 

 Quality First Teaching where the teacher will identify students who need additional support and record these on 
referral forms found in the SEND booklet.  

 As part of our year 7 admissions process the SENDCO or Senior Leadership team(SLT) will visit primary schools and 
glean SEND information from the SENDCO, outside agencies and parents if they are available so that a full and 
comprehensive picture of the child’s needs is collated.  

 Pupils are also identified through analysing data received from baseline assessments such as Ks2 data, CAT Tests, 
individual or group reading testing conducted in years 7 – 9. Pupils who are well below average will be identified 
and supported.  

 SEND is also a regular feature on Department agendas and so weekly discussions occur about pupil progress.  

 Weekly house meetings are also used to identify a child whose behaviour maybe SEND related.  
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How does the school know how much progress is being made with students with specials education needs? 

What are the arrangements for assessing and reviewing the outcomes and progress for children and young people, including 
the opportunities to work with and to involve parents and carers as a part of the review process? 

 

 
At Colton Hills Community School, we know when a child needs help if: 

 Data collated from Baseline testing shows; gaps in learning, achievement well below chronological age, lack of progress, 
and low level of attainment. 

 Parents raise concerns about their child’s behaviour and lack of cognitive progression and understanding at home.  

 Our termly collection of school data highlights low attainment or slow progress. 

 Concerns are raised by parents, carers, pupils, teachers, outside agencies or the student’s previous school/s. 
 Concerns are raised at pastoral and department meetings which will be passed to the SENDCO.   

 

All referrals will then be given to the SENDCO who will then ensure that the student’s needs are adequately assessed by the 

relevant agencies, for example a child who suffers from a speech defect would be referred to the Speech and Language 

agency; a child who is suspected of having Cognitive and Learning such as dyslexia maybe referred to SEN Support or the 

education psychologists. Our students, who have complex needs such as Social Emotional Mental Health or Autism will be 

referred to the Educational Psychologists. We also have our Inclusion Department that houses the Bridge Centre. The SENDCO 

works with the inclusion department to provide in-school provision such as a sensory and a 1:1 teaching room which will be 

used before outside agencies are sourced.   

At each stage of consultation, a consent form is sent home to parents or carers to find out their wishes and feelings. Parents 

and carers will be frequently invited in to discuss their child’s needs and aspirations.   
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How are adaptations made to the curriculum and the learning environment of children and young people with SEN? 
Within the SEND department and school, we have adopted the graduated approach which is presented below: 

Colton Hills Community School and the Graduated Response 

What does the law say? 

SEND Code of Practice  
The main changes from the SEN Code of Practice (2001) reflect the changes introduced by the Children and Families 
Act 2014. These are:  
• The SEND Code of Practice (2014) covers the 0-25 age range and includes guidance relating to disabled children 
and young people as well as those with SEN.  
• There is a clearer focus on the participation of children and young people and parents in decision-making at 
individual and strategic levels.  
• There is a stronger focus on high aspirations and on improving outcomes for children and young people.  
• It includes guidance on the joint planning and commissioning of services to ensure close co-operation between 
education, health and social care.  
• It includes guidance on publishing a Local Offer of Support for children and young people with SEN or disabilities.  
• There is new guidance for education and training settings on taking a graduated approach to identifying and 
supporting pupils and students with SEN (to replace School Action and School Action Plus)  
• For children and young people with more complex needs a co-ordinated assessment process and the new 0-25 
Education, Health and Care plan (EHC plan) replace statements and Learning Difficulty Assessments (LDAs).  
• There is a greater focus on support that enables those with SEN to succeed in their education and make a 
successful transition to adulthood.  

• Information is provided on relevant duties under the Equality Act 2010 and the relevant provisions of the Mental 

Capacity Act 2005. 
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How we identify individual special 
educational learning needs? 

Who: Parents, Teachers, Teaching 

Assistants (TAs), Higher Level 

Teaching Assistants and Senior 

Leadership Team. At Colton Hills, 

we take Quality First Teaching 

seriously and potential students 

with SEND issues are referred to 

the SENDCO using the Referral 

forms, house round robins or 

telephone conversations. Our 

referrals are mainly derived 

through Teacher and TA contact. 

Pupils of SEND are also identified 

through data tracking of CAT tests 

and reading ages which occur in 

years 7 – 9. 

SENDCO observes, discusses 

findings with TA and Teacher then 

create IPP. TA and Teachers will 

log strategies used on IPP. The 

child is reviewed at a date decided 

with parents involved. 

 

 

Who: at this stage the SENDCO and 
outside agencies should now 
discuss with the 
parents/carers/child the following: 
 

 The outcomes they are seeking 

 The interventions 

 The support to be put in place 

 The expected impact and 
review date. 

 
The need will determine what or who 
the intervention or outside agency will 
be: Educational Psychologists; CAMHS 
referral; Access Arrangements, - 
reader, writer, buddy, extra time; Sen 
Support; 1:1 literacy mentor; testing 
for dyslexia.   Internal system: The 
Bridge Centre referral:  sensory room; 
behaviour management; self-esteem 
activities and confidence building. 
 Educational Health Care Plans (EHCP) 

and Early Health Assessments: The 

collecting of the child’s and parent’s 

views is very important. 

 

How the school evaluates the effectiveness of its provision for such pupils; 
 
The effectiveness of the support and its impact on the child’s progress should 

be reviewed in line with the agreed date. This is done through a termly 

review process. 
Invitees – The Child, Parents/Carer, Key Adult – TA, Head of House, Teacher’s 

progress reports presented.  All personnel involved will discuss the child’s 

progress in light of the recommendations/interventions decided in the child’s 

plan. The information collected will be used to rewrite IPPs and provisions 

maps as identified.  

 

Plan 

 

A
sses

s 

Do 

Review 

How will the school staff support my 
child? 

How will the curriculum be matched 

to my child’s/young person’s 

needs? 

This is the day to day implementation of the 

interventions/recommendations:  

 Quality First teaching/class teacher 
– Following individual pupil profiles, 
Provision Mapping intervention 

 TAs and HLTAs – Lexia literacy 
programme and numeracy 
withdrawal groups, Sen Support, 
Access Arrangements 

 Nurture group 

 SENDCO and provision mapping, 
meetings with Bridge centre and 
progress discussions with heads of 
department. 

 Internal system - the Bridge Centre 
referral – sensory room, behaviour 
management, self-esteem activities 
and confidence building.  

 SENDCO and provision mapping, 
meetings with Bridge Centre staff 
and progress discussions with Heads 
of Department. 
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What are the arrangements for consulting parents of children with SEND and involving them in their child’s education? 

We value parental and carers’ views of their children with SEND needs and so we have many lines of communication with them. 
We communicate with parents though the following channels: 

 Termly review meetings when parents are invited in to discuss the progress of their child in regards to their Individual 
Pupil Profiles and targets. 

 Through the key worker model (see appendix 2) Teaching Assistants keep regular lines of communication open to 
parents and teachers about the progress and attainment of student in their care.  

 SEND displays and SEND staff will be available during school open evening or year group parents’ evenings. 

 Parents can contact the SENDCO or SEND administrator at any time during the school day to discuss concerns about their 
child. 

 Teachers and House Leaders communicate regularly with parents and carers through the school planners, telephone 
calls, emails or text messages. 

 

What are the arrangements for consulting young people with SEND needs and involving them in their education? 

Many students with SEND are catered for through our literacy/nurture curriculum. Each nurture group has a TA attached so 
that the SEND pupil has regular access to someone (see appendix 3) who is looking after their needs. The Teaching Assistant is 
able to collect the child’s views in an, ‘All about me’ booklet which is used to inform their needs analysis. 

Our annual and transfer reviews are conducted using the ‘person centred approach’, where the child’s favourite drink or food 
may be brought in. Coloured charts are created for that child and they will lead the discussion with what they want for the 
future.  

Our school board includes SEND pupils which ensures, that consulting with the school population is ongoing and represents the 
school’s provisions and organisation. 
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What is the approach to teaching children and young people with SEN and Disability needs? 

At Colton Hills we do not believe in a one size fits all model of teaching and so we have a whole school approach to a 

continuous rigorous graduated response to our pupils needs. We believe that Quality First Teaching (QFT) is very important 

and Teachers are assisted by the Senior Leadership Team, SENDCO, and TAs to produce and provide the best differentiated 

classroom activities. TAs are attached to students as key workers with whom they work closely with in lessons to add the 

extra support in social and emotional needs that they may require, whilst ensuring a level of independence where 

appropriate. The SENDCO and her team provide timeout cards, toilet passes and other access arrangements for students 

who need them especially during mock exams and external exam periods.  

As Year 11 exams approach the SENDCO and 6th form tutors are engaged in providing mentors that our SEND pupils need to 

help them achieve academically, socially and emotionally. The SENDCO together with SLT members supports the 

coordination additional interventions such as; literacy and lexia withdrawal groups, maths withdrawal groups, mentoring 

sessions and pragmatic sessions.  

Our teachers:   

 are reflective practioners when working with SEND children; they enquire about strategies that can be used in the 
classroom and they complete referrals. 

 contribute to the reviewing and writing of individual pupil profiles where appropriate. 

 ensure that the planning of lessons lead to SEND pupils being engaged, lessons are paced and timed to make progress.  

 follow the assessment policy which outlines the differentiation of homework policy and PIXL information. 

 seek to meet SEND within the overall framework of inclusion. 
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Heads of department: 

 monitor progress made by students through learning walks and lesson observation. 

 ensure pupil profiles are distributed to relevant teaching staff and TAs. 

 To work with the SENDCo to ensure that Tas are deployed strategically within the department and that the relevant 
teachers plan lesson with the TA thus ensuring quality 1st teaching. 

 ensure curriculum plans detail strategies for differentiation. 

 use departmental resources to build the teaching resources available for SEND. 

 monitor teachers lesson plans to ensure they include appropriate differentiation for SEND. 
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 How are adaptations made to the curriculum and the learning environment of children and young people with SEN? 

 

 

Our Inclusion Zone – Bridge Centre, Sensory Room and Learning Room 

Rationale 
To help assess and deliver flexible, short term programmes that support the students academically   
whilst addressing their social, emotional and behavioural needs, which regularly impacts on their learning. The aim 
of the programmes delivered will be to work together with school staff, parents and the student to re-integrate them back 
into mainstream lessons, to enable them to reach their full potential and to continue to learn, grow & achieve. 

 Who: 

      KS3 students who are displaying persistent social, emotional and behavioural difficulties across the curriculum, which 
is impacting on their ability to learn, grow & achieve in lessons. 

      KS4 students who need light touch support 

      Any KS3 and KS4 students who are not accessing mainstream lessons due to medical or attendance reasons. 

      Students who have been repeatedly internally isolated, internally excluded and those who have had fixed term 
exclusions. 

          Students who are re-entering school after a period of external alternative provision. 
What  

 To work alongside the SENDCO and Community and Inclusion Managers to identify and make appropriate provision for 
pupils within school that will ensure they make progress. 

 To share information with the SENDCO that will help drive the SEND policy. 

 To input where relevant into the production of Educational Health Care Plans (EHCP0, Early Health Assessments (EHA) and 
Personal Educational Plans (PEPs). 

 Inclusion department - Bridge Centre 
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 What are the arrangements for supporting children and young people in moving between phases of education and in preparing for 

adulthood? As young people prepare for adulthood, outcomes should reflect their ambitions, which could include further, and 

higher education, employment, independent living and participation in society. 

 

 

 

 

 

 

 

 

 

 

 

We are passionate about our learners and so at key transition points we provide focussed, personalised support that is relevant to 

their age group. We are mindful of the transition that our pupils need to make from primary school to secondary and between year 

groups. Therefore, we ensure that the process is completed as smooth as possible and ensure it is appropriate to the child’s learning 

needs. When a student is moving from primary school into secondary school the transition is significant and so the school as a whole 

supports this in the following ways: 

The SENDCO supports the primary and secondary transition process by arranging visits to consult with the SENDCO and parent of the 

student to learn about their particular need. The staff at Colton Hills then prepare, an induction week where students are invited in 

for activities to meet the staff and become familiar with the school and its processes. During the induction potential students will be 

given an attendance pack, their uniforms and equipment. In November we have our ‘Settling in Evening’ where parents arrive to 

discuss how their child has settled in. Students are continuously supported through termly reviews, parent’s evenings and the data 

collection and reporting process. 

The transition from Ks3 to Ks4 is supported by an Options Evening that takes place in Year 9. Here students are advised by teachers 

on the most appropriate educational pathway for them. Parents are crucial in this process because their voice is important. This 

process is supported by reviews and interventions throughout years. The educational pathways provided by the school at Ks4 range 

from a wide variety of GCSEs to Level 1 and 2 qualifications. 

 

 

 



Page 14, Colton Hills SEND Information Report, reviewed 2017 

 

 

 At Ks4, our careers adviser will have already had several contacts with each student to plan their post 16 educational pathway. 

Independent Advice and Guidance (IAG) is available to all students throughout their time and Colton Hills and a curriculum 

programme within life skills is timetabled for all students. Throughout their time at Colton Hills students will have regular 

opportunities for real work experience.  

All students with SEND will have individual careers interviews at key points within their education. In year 11 we have options evening 

for 6th Form where students may stay and study in the Schools for 6th Form or attend College. Here the 6th Form Leader is available 

to assist. During each transition process student and parent voice is paramount and so dialogue and consultation is a constant 

feature. 
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How do you evaluate the effectiveness of the provisions made for children and young people with SEND?  

The effectiveness of our evaluation takes many forms and is completed throughout the school year. Each student with SEND will have 
an IPP with a termly review date attached. The SENDCO will invite the Child, Parents/Carer, Key Adult – Teaching Assistant, House 
Leaders’ and Teacher’s progress reports. All personnel involved will discuss the child’s progress in light of the 
recommendations/interventions decided in the child’s IPP. The information collected will be used to rewrite IPPs and provisions maps 
as identified.  
 
Our termly review session will evaluate the effectiveness of our provision. At each review the student along with their parents or 

carers are expected to be critical about the provisions offered. At the end of the review new targets are agreed by the SENDCO, 

parents or carer and the student. These targets are then written in an Individual Pupil Profile (IPP) and communicated to the student’s 

teachers and teaching assistant.  

Evaluation of effectiveness is also a crucial aspect of our data collection process. Each term we evaluate the data which highlights 

gaps in learning and subject areas. Where gaps appear we will add targeted interventions, for example we have whole school Lexia 

and guided reading programme. We also have whole school maths interventions. Evaluations will also take place at parent’s evenings 

when parents are discussing their child’s progress with the class tutor, if there is a need to change a provision then this is completed 

as required. Once again where gaps appear interventions are put in place.  
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Appendices  

Appendix 1 – Quality First Teaching - http://my.optimus-education.com/what-do-we-really-mean-quality-first-teaching, October 2016. 

Appendix 2 – Key worker model - KEYWORKER ROLES\Key Worker Role and Responsibilties.docx  

Appendix 3 – Teaching Assistant role in Nurture group – Wave 2 - QUALITY FIRST TEACHING\Quality First Teaching YSA.docx 

 

http://my.optimus-education.com/what-do-we-really-mean-quality-first-teaching
file:///C:/Users/Rafal/AppData/Local/Temp/Temp1_Re__Look_what_came!!.zip/KEYWORKER%20ROLES/Key%20Worker%20Role%20and%20Responsibilties.docx
QUALITY%20FIRST%20TEACHING/Quality%20First%20Teaching%20YSA.docx

